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What makes good teaching? How do teachers engage students? In what 

ways have the art and science of teaching evolved in our rapidly changing 

culture? According to the research, what really works for most students?

These questions continue to stir the hearts and minds of teachers 

everywhere—those still in training at university and those who’ve 

spent decades in the classroom. Men and women who opt for a career 

in education do so for the opportunity to make a difference in the lives 

of young people and shape the next generation. For many, teaching is a 

calling to a life of service.

There are many variables that affect a teacher’s ability to do his or her job 

well. School climate matters. Access to resources such as technology and 

updated curriculum matters. Behavioral supports matter. Having years 

of experience makes a difference. Even teacher personality can have an 

effect on student learning. But these variables don’t have to mean that 

student achievement is at the mercy of chance. 

https://www.n2y.com/


 

The need for  
teachers to teach  

and assume leadership 
cannot be understated. 

Students depend on their 
intentional planning, 

thorough preparation, and 
effective instruction to 

achieve academic and  
social growth goals.
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This paper discusses three evidence-based teaching practices that positively impact 

student achievement. These approaches to teaching align with the soaring and global use 

of technology, meet the needs of increasingly diverse groups of learners, and champion 

interpersonal relationships and social skills. In short, they provide a framework for 

shaping the next generation to be productive global citizens.

Blended learning models combine online and  

face-to-face learning. 

Purposeful co-teaching models meet the academic 

and behavioral needs of a diverse group of learners. 

Cooperative learning strategies emphasize 

interdependence and group work to achieve a 

shared learning goal.

Each of these three teaching practices creates opportunities 

for students to assume some degree of responsibility for their 

own learning. However, the need for teachers to teach and 

assume leadership cannot be understated. As leaders of their 

classrooms, teachers have the privilege and responsibility 

of establishing an inviting, safe culture of learning. Students 

then depend on their teachers’ intentional planning, thorough 

preparation, and effective instruction to achieve their academic 

and social growth goals.

It is through this leadership that strong teachers are able to empower 

students to explore, inquire, and investigate. Further, teachers who 

purposefully plan are better able to individualize learning, because they are 

not only acutely aware of their students’ needs, they are also ready with specific 

opportunities and resources to meet individual learner needs.

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT
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Teachers as Leaders
A common thread throughout the practices of blended learning, co-teaching, and 

cooperative learning is the importance of the teacher in establishing a framework for 

learning. Yes, the power of technology is enormous. Yes, productive group work does 

wonders for students’ internalization of content and for improving peer relationships. 

Yet there is no online program, remediation solution, or group activity that 

replaces the value of the teacher.

Teachers are the leaders of their classrooms. Sometimes, the teacher-

as-leader role looks like the traditional teaching model referred to as 

the gradual release of responsibility, or the I Do, We Do, You Do format. 

In this model, the teacher first provides direct instruction. This usually 

involves a lot of explaining and modeling through visuals and worked 

examples. After the I Do, or direct instruction, the teacher moves to 

the We Do, or guided practice. During guided practice, the teacher uses 

fading work examples and checks for understanding as the class practices 

the new objective together. The lesson concludes with the students’ 

independent practice, or the You Do. Research shows that the gradual release of 

responsibility from the teacher to the students is an effective teaching methodology.1 

But this is not the only way teachers lead.

Sometimes, the teacher as leader takes the form of teacher as partner. For example, 

a 2019 research study of more than 800 high school physics students examined the 

effectiveness of engaging with a one-to-one (e.g., individualized) technology program 

in learning physics content. The programs were either teacher led, student led, or a 

collaborative function of both teacher and student. Researchers found the collaboration 

of teachers and students working together as partners to interact with the technology led 

to the highest engagement and strongest learning outcomes.2 

Teacher as leader may also take the form of facilitator or coach. A teacher may create one 

station for a group of students to practice remedial math skills online and another station 

for investigating a new idea. Rotating from station to station is a type of blended learning, 

1 Duke and Pearson, 2008

2 Zhai, Li, Chen, 2019
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to be discussed in depth below. Or, a general education teacher may plan with her 

special education co-teacher to divide the class into a large group and a small group 

based on the scaffolds needed for their unique learners. This is an example of an 

alternative teaching co-teaching model that maximizes learning opportunities for  

all students.

Blended learning, purposeful co-teaching, and collaborative learning strategies are 

all effective, research-based practices that positively impact student achievement.  

A closer look at each practice follows.

Blended Learning 
Broadly speaking, blended learning combines online learning and  

face-to-face learning.3

The history of blended learning lies in the development of technology 

throughout the twentieth century, beginning with the first 

computer-based trainings in the 1960s and 1970s. This was the 

first time that workplace training was available to employees 

within an organization without the need to rely on printed 

materials.4 In the following decades, as technology 

boomed, so, too, did the industries that adopted web-

based learning options.

The Clayton Christensen Institute for Disruptive 

Innovation, formerly known as the Innosight Institute, 

is a nonpartisan think tank that calls attention to 

education, healthcare, and other pressing societal issues 

through rigorous research and disruptive innovation. 

Disruptive innovation is a phrase coined by the late Professor 

Clayton Christensen of Harvard Business School. It describes 

3 Graham, 2013

4 Pappas, 2015
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innovations that transform an existing market by introducing simple, convenient, 

accessible, and affordable solutions.5 Disruptive innovations are not breakthrough 

technologies—they are innovations that make services more accessible and affordable. 

Blended learning is an example of a disruptive innovation in the education sector. It 

increases equity and personalized learning for all students while avoiding the political 

battles that often direct education reform.6

So, what exactly is blended learning? What does it look like in an individual classroom, 

or within a school? Researchers at the Blended Learning Universe (BLU), a division of 

the Christensen Institute, offer this definition:7 

Blended learning is a formal education program in which a student learns  

in part online and in part away from home along a learning path.

To break down the definition further:

• In part online means that students have some element of control over  

the time, place, path, or pace of their learning.

• In part away from home means that students learn in a supervised  

brick-and-mortar location— usually the school building. At school,  

instruction may be classified as traditional or technology rich.

• Along a learning path means the student’s online and brick-and-mortar 

learning experiences are connected to provide an integrated education.

Blended learning is different from a full-time virtual school. It must have some 

involvement with a human teacher variations of the teacher’s involvement are 

described below. Terms such as elearning, cyberlearning, and virtual learning are used 

synonymously with online learning. For the sake of consistency, the term online learning 

is used throughout this discussion. 

5 Christensen Institute, 2020

6 Arnett, 2014

7 Blended Learning Universe, 2020
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Seven Models of Blended Learning

The Blended Learning Universe (BLU) of the Clayton Christensen Institute rigorously 

studies the efficacy of blended learning. Their seven models of blended learning are 

sometimes expanded upon or compressed to describe blended learning with more 

or fewer models, but the central ideas remain the same.8 

Each of the models below offers students some degree of control over their 

learning. In some models, students have a significant amount of autonomy 

to direct their own learning. However, the teacher is still critically important 

to set the stage for learning—identifying objectives, establishing norms, 

modeling inquiry processes, guiding problem solving, and more. Without a 

teacher’s intentional planning, these student-centered approaches will likely 

be less than effective.  

1 Station Rotation 

Students rotate on a fixed schedule between learning modalities within a 

classroom. Learning modalities may also be referred to as stations or centers. In 

station rotation, all students rotate to all centers and at least one of the centers 

is online learning. Online learning may happen at the two desktop computers in 

the back of the classroom or with the group of laptops or tablets available at the 

small-group table, for example. Students at the online learning station practice 

skills and engage with content at the direction of the teacher. 
 

The station rotation model is often already familiar to many elementary school 

teachers and/or special education teachers who are accustomed to having 

students rotate among centers. Besides online learning, other centers may 

include teacher-led small-group instruction, pencil and paper assignments, and 

learning activities such as working with manipulatives, independent reading, or 

a gallery walk. Inclusion classrooms with a general education teacher, special 

education teacher, and a paraprofessional may have each adult lead a separate 

station while students at the online learning station practice a specific IEP goal 

as directed by their teacher. 

8 Blended Learning Universe, 2020
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2 Lab Rotation 

In this model of blended learning, students rotate on a fixed schedule among 

different locations within the school (rather than within the classroom). At least 

one of these rotations is a computer lab. The computer lab may be used for direct 

instruction, remediation, enrichment, independent study, or learning games.  

All students rotate to all centers throughout the day. 

3 Individual Rotation 

Students rotate on an individualized, fixed schedule among learning modalities 

at school. At least one of the rotations is online learning. The schedule is set by 

an algorithm or by the teacher. Unlike the other types of rotation models, in this 

model, not all students rotate to all stations every day. For example, students 

may rotate as needed among a central learning lab, an intervention group led by a 

special education teacher, a large group led by a general education teacher, and a 

group project station.  
 

In a full-time special education classroom with a small teacher-to-student ratio, 

the teacher would design a separate rotation schedule for each student based on 

his or her IEP goals. In this case, there would not likely be a large-group instruction 

station but there may be an additional intervention group led by an assistant or 

paraprofessional. Or, another adult may lead a station for students to preview 

what to expect on an upcoming outing. If, for example, the class is preparing to 

take a field trip to a grocery store, different students will require different levels 

of support. A teacher may preview a visual schedule and key vocabulary words 

with a couple of students while others practice the math skill of making change 

and others review rules for crossing the street. 

4 Flipped Classroom 

In this model, the classroom is flipped because students participate in instruction 

of new material in their homes instead of in the classroom. In their homes, 

students have some control over time, place, pace, and path. Teachers use class 

time for guided practice and projects instead of traditional lectures.  
 

Variations of the flipped classroom model have been implemented since the spring 

of 2020 as schools considered operating on a flexible, partial face-to-face and 

partial online schedule due to the coronavirus pandemic.

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT
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5 Flex Model 

In the flex model, students participate in an online learning program at the 

school building. Teachers are available on-site to provide flexible support as 

needed while students work through course curriculum and content online. 

Students rotate among learning modalities according to schedules that 

reflect their individual needs. For example, one learning modality may 

be a science lab for hands-on practice, and another could be a 

collaborative room for group projects. Students have a high 

degree of control over their learning in this model. 
 

The flex model may work especially well for some 

students with emotional and behavioral disabilities 

who require flexible pacing to complete their work. 

These students will still depend on the teacher to 

provide support and accountability, but they will 

benefit from the opportunity to take breaks as 

needed or work ahead as able. 

6 A La Carte Model 

The a la carte model, also known as the self-blend 

model, allows students to take one or more courses 

completely online to supplement their courses at school. 

The teacher of record for their online courses is the online 

teacher, not their classroom teacher. Online courses may be hosted 

off-site or at school. 
 

The a la carte model is not a whole-school experience. Online courses are 

asynchronous and can be completed during the school day or remotely. 

It is popular in high schools because it allows students to pursue learning 

opportunities such as Advanced Placement (AP) courses or electives that may 

not be available otherwise.  
 

It can also work very well for twice-exceptional (2E) students (those who are 

both gifted and have a disability that qualifies for an IEP). The a la carte model 

would allow the 2E student to receive direct support in the area he or she needs 

in school as well as opportunities to pursue advanced coursework. 

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT
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7 Enriched Virtual Model 

In the enriched virtual model, students complete most of 

their coursework online at home. They are required to 

attend school for in-person learning sessions with a teacher, 

but these meetings are usually not daily. Twice per week 

is common. Many enriched virtual programs began as 

fully online schools and then integrated brick-and-mortar 

experiences for students to receive the benefit of peer 

interaction and discussion. The enriched-virtual model 

became a consideration in many schools for the 2020–2021 

school year due to the coronavirus pandemic. 

 

Blended learning is a way to approach the needs of a diverse 

group of learners within a classroom or a whole school. It 

embraces the power of technology to customize learning, and 

it increases equity by creating access to web-based learning 

resources. Blended learning is not so much an intervention 

to try as it is a delivery model. When a teacher or school 

leadership team is considering implementing a blended 

learning model, these questions should be considered:

• Is there a blended learning model that is a viable 

solution for the problem to be solved? (What problem 

are we trying to solve?) 

• Will this blending learning model work only in a specific 

classroom, or is it also feasible for a grade-level, 

department, and/or school?

• Which blended learning model will work for which 

subgroup of students in which circumstances? 

n2y’s Unique Learning System 

facilitates multiple blended 

learning models, including 

station rotation, lab rotation, 

and individual rotation. 

This cloud-based solution is 

designed to give unique learners 

access to academic content 

through their state’s extended 

standards. Teachers can deliver 

differentiated instruction based 

on student performance data. 

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT
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Purposeful Co-Teaching
The practice of co-teaching is profoundly powerful. Virtually every student benefits from 

more personalized instruction delivered in smaller group settings. Co-teaching makes this 

possibility a reality.

Special education experts Marilyn Friend, Ph. D., and Lynne Cook, Ph. D., co-authors of 

Interactions: Collaboration Skills for School Professionals (2016), provide this definition:

Co-teaching involves two or more certified professionals who contract to  

share instructional responsibility for a single group of students primarily in  

a single classroom or workspace for specific content or objectives with  

mutual ownership, pooled resources and joint accountability.

Co-teaching is critical to the success of the inclusion classroom by helping students 

with disabilities remain in their least restrictive environment. Co-teachers may modify 

assignments, provide classroom-based accommodations, preview new material, reteach 

yesterday’s objective, implement behavioral supports, and offer more than a dozen other 

instructional services for students with disabilities that would not likely be available to 

them otherwise. Yet, perceptions about the effectiveness of co-teaching are sometimes 

mixed. Why is this? 

A co-teaching partnership may be ineffective if the two teachers have not established 

healthy communication patterns and prioritized planning together. Teachers usually do 

not get to choose their co-teaching partners and it sometimes takes intentional effort 

on the part of one or both teachers to build a bridge. And, because the specific duties of 

each teacher within the co-teaching relationship are not always set by the administration, 

there is sometimes an imbalance of responsibility, tasks, or errands, unfairly burdening the 

teacher who is not the teacher of record for the class.

In the best co-teaching relationships, however, the two teaching partners treat each 

other with mutual goodwill and respect, plan together when possible, and communicate 

effectively. They are willing to learn and grow together and have a sense of humor about 

their mistakes. In these kinds of positive partnerships, students reap the benefits of 

thoughtfully planned instruction tailored to their individual or small-group learning needs. 

Strong co-teaching partnerships make all the difference for students with disabilities.

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT

https://www.n2y.com/
https://www.n2y.com/blog/teaming-with-paraprofessionals/


Learn more at n2y.com 12

Six Models of Effective Co-Teaching

There are six primary co-teaching models to use in a co-taught 

classroom. It’s important for teachers to be intentional when planning 

which model to use, because the needs of students and the challenges 

of the learning objectives change frequently— even daily. For example, 

a first period may have several Level 1 and 2 English language learners 

(ELLs) and a fourth period class may have several students who receive 

inclusion support for their math goals. The two classes may require two 

different models of co-teaching. The key is to plan!

1 Alternative Teaching 

In this co-teaching model, one teacher is responsible for a 

large group of students and the other teacher is responsible 

for a small group of students. The small group is often used for 

remediation—covering missed content, offering more guided 

practice, or reteaching a foundational skill necessary for the 

day’s objective. It may also be used for an extension lesson. 

 

It is important to occasionally switch which teacher is 

responsible for which group to ensure the whole class continues 

to view both adults as their teachers and leaders. For example, 

the special education teacher shouldn’t teach only the same five 

to six students on her caseload in the small group.

2 Station Teaching 

In co-teaching with stations, students or teachers rotate among 

stations and each teacher is responsible for teaching different 

content. For example, on a test review day in a math class, one 

teacher instructs on multiplying fractions and another teacher 

instructs on dividing fractions. Additional stations such as a 

math manipulatives station and an online learning station create 

opportunities for students to work independently. 

 

When online learning is involved, co-teaching with stations is a 

type of blended learning. 

n2y’s Total Solution supports a 

co-taught classroom that uses 

stations frequently. Differentiated 

and comprehensive programs 

in the areas of communication, 

literacy and math skills, transition 

skills, self-regulation and 

classroom management, and 

small-group and whole-group 

instruction help educators meet 

the needs of diverse learners. 

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT
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3 Parallel Teaching 

In this model, the class is divided in half, and both teachers teach the 

same content at the same time. Benefits of this model include a 

smaller teacher-to-student ratio that is helpful when covering a 

challenging objective. It allows the two teachers to customize 

the delivery of the content to their group through tools such 

as visuals, media, worked examples, games, or additional 

checks for understanding. It can also be helpful for 

classroom management. 
 

It is usually best to try this model after the first six weeks 

of school have passed and classroom routines and behavior 

expectations are firmly established.

4 Team Teaching 

Team teaching is when both teachers are teaching the whole group 

together at the same time, taking turns, and working together to guide 

instruction. Team teaching requires a positive and collaborative professional 

partnership and is usually most successful when teachers have years of 

experience. Students benefit from both teachers’ expertise and recognize both 

as leaders within the classroom. A potential disadvantage is the significant 

amount of planning that is required to make it work and the possibility that 

some students with special needs may not get as much individual attention as 

they would in a smaller group setting.

5 One Teach, One Assist 

In this model, one teacher is responsible for instructing the whole class and 

the other provides assistance as needed. The teacher assisting is responding 

in real time to students’ misconceptions and behavioral needs rather than 

preplanning to teach a subset of students. The assisting teacher can recognize 

and address student needs quickly.  
 

When both teachers take turns in these roles, this is an effective co-teaching 

model. When one teacher is always leading the whole group and the other is 

always assisting, the assisting teacher is likely being underutilized. This may 

happen by default when the co-teaching relationship is disorganized. 

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT

https://www.n2y.com/


Learn more at n2y.com 14

6 One Teach, One Observe  

When implemented purposefully, the teacher who is observing is collecting data 

that is used to inform instruction and intervention. Data to be collected may 

include notes about individual student behaviors or common misconceptions for 

a challenging objective. The observing teacher may offer a bird’s-eye view of the 

classroom culture to help reset classroom routines if students are struggling. This 

model can be quite useful when it is used sparingly. When used every day, it can 

create a perception among students that the teacher who is lead teaching is the 

only “real” teacher in the room. 

Cooperative Learning

The third teaching practice to consider when answering the question, What makes good 

teaching? is cooperative learning. Cooperative learning is all about interdependence 

through group work to achieve a common goal. However, it refers to far more than simply 

placing students into groups and telling them to work together on the day’s lesson. The 

role of the teacher is critically important to ensure the group members achieve academic 

and social success. 

The teacher must intentionally determine the group size, composition, type of task, and 

individual and group responsibilities.9 The teacher should also lay out expectations for 

student behavior that extend beyond normal classroom rules. For example, teachers 

appoint a group leader to which group members must first go when they have a question. 

This fosters interdependence and helps build confidence and trust within the group.  

Other group norms may be: contribute, stay on task, encourage one another, and give  

and accept feedback.

Research shows that effectively implemented cooperative learning strategies lead 

to increased student achievement, increased motivation for learning, more positive 

intergroup relations, and improved critical and creative thinking and problem-solving 

skills.10 Further, because cooperative learning groups encourage positive social 

9 Lombardi, 2018

10 Baloche & Brody, 2017

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT
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interaction among students of diverse racial and ethnic backgrounds, they have 

“great potential to facilitate the building of cross-ethnic friendships and reduce racial 

stereotyping, discrimination, and prejudice.”11

Teaching through group work that prioritizes interdependence is beneficial for English 

language learners. It promotes peer interaction and the development of language. 

Teachers should assign their ELL students to different groups (rather than group them 

all together) so they can be exposed to varying levels of English proficiency.

Eight Cooperative Learning Strategies

There are dozens and dozens of cooperative learning strategies from 

which to choose. Some are better suited to certain ages and content 

areas than others. And, for several of these strategies, multiple 

versions exist. Teachers adapt them to fit the needs of their 

students. It is best to choose a cooperative learning strategy 

that facilitates the learning objective rather than an activity that 

seems easy or fun to try. The following are popular examples.

1 Four Corners 

 This learning strategy begins with presenting a 

statement, issue, or question to students. Example: 

“Year-round education is better for students.” Four different 

responses are posted, one for each of the four corners of the 

room. Students are asked to move to the corner of the room with the 

answer that matches their point of view. They then work with a partner in 

their corner to discuss their choice. A sampling of groups volunteer to share 

their reasoning with the whole class. 
 

Four Corners can be adapted to focus on vocabulary. In this version, each 

corner of the classroom has a concept or a vocabulary word for students to 

read. After interacting with the new vocabulary word or concept, students 

return to their group and teach the new information to their peers.

11 Slavin & Cooper, 1999

BLENDED LEARNING AND OTHER INSTRUCTIONAL MODELS FOR STUDENT ACHIEVEMENT
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2 Jigsaw 

In Jigsaw, students are divided into groups of three to five. Each student is assigned 

an essential task or objective to learn. For example, the teacher may assign a 

portion of a biographical text to read. After students have learned their assigned 

tasks, they are then responsible for teaching their portion to the other members in 

their group. In the end, all group members are responsible for the whole text.12

3 Think-Pair-Share 

The teacher presents a question or prompt. Students first think about the question 

or prompt individually and silently. Teachers may ask their students to write down 

their thinking. Next, students are paired with a classmate to discuss the question or 

prompt. After two or three minutes, a handful of groups share their ideas with the 

whole class. 

4 Group Investigation 

In Group Investigations, students work together on an open-ended investigation 

to produce a product for presentation. This type of collaborative learning may 

extend for a few weeks, depending on the curriculum goals. It emphasizes higher-

order thinking skills such as analysis and synthesis. To get started, a teacher may 

present a broad topic such as environmental concerns. Students then make a 

list of subtopics related to the broader topics such as climate change, oil and gas 

pipelines, and recycling. The teacher selects a handful of the brainstormed topics 

and invites students to choose a subtopic of their interest. Students work in groups 

of three or four to investigate the topic. Depending on the age and ability of the 

students, they may also create their own research questions to guide their studies.

5 Write Around 

After splitting the class into groups of four, the teacher provides a sentence starter 

to the whole class. All students in each group are asked to finish the sentence. Next, 

students pass their paper to the right. Students read the sentence they have just 

received and add a sentence to it. After a few rounds, four stories or summaries 

begin to emerge. This cooperative learning strategy is especially relevant for 

creative writing processes or when students are working on the skill  

of summarizing.

12 Aronson, 2020
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6 Tea Party 

In this cooperative learning strategy, students form two circles 

facing each other, with one inner circle and one outer circle. 

The teacher poses a question to the whole class. Students 

discuss the question with the student they are facing. After 

the discussion time is complete, students rotate. Students 

in the outer circle move in one direction so they have a new 

partner to discuss with. The teacher then asks another 

question and students discuss their answers with their  

new partners.   

7 Forced Debate 

This is an excellent activity to facilitate critical thinking 

skills. In Forced Debate, the teacher presents a question or 

statement such as “Should there be a vending machine in 

the school cafeteria?” or “Animal testing should be banned.” 

Students who agree move to one side of the classroom and 

students who disagree move to the other side. Once students 

are on one side of the classroom, that is now their group. The 

teacher then asks students to debate the opposing view from 

the one they have chosen.  

8 Cooperative Graffiti 

Cooperative Graffiti is a type of group brainstorming. It is a 

useful tool for activating prior knowledge and in the creative 

writing process. Students are given a topic to think about and 

asked to write down as many ideas as possible using different 

colored pens. They are then divided into groups of three 

or four, and each group is given a large piece of paper and a 

variety of colored pens or markers. The teacher writes a broad 

topic on the board such as World War II or Poetry or Fractions. 

When the teacher says, “Go!” students write down as many 

ideas as they can that correlate with the topic on the board. 

After the time is up, their ideas are organized into categories.

n2y’s News-2-You is a rich 

resource for presenting 

differentiated news articles 

to students of varying 

communication and literacy 

abilities. In an adapted version 

of Forced Debate, teachers can 

use News-2-You to make a world 

event or current topic accessible 

to all students. Students then 

read about the event or issue at 

one of four differentiated levels 

and then proceed with choosing 

sides of the debate.
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Conclusion
At the heart of the concern for what makes good teaching is the genuine desire to 

shepherd students along their learning path. Teachers want to equip their students 

for the challenges they’ll face not only on their next unit test but in the next chapter of 

their lives. In today’s increasingly technological and diverse world, students need far 

more than a collection of facts to retain. They need to be tech-savvy problem solvers 

with social skills that contribute to productive teamwork—skills that blended learning 

models and collaborative learning strategies prioritize. Students with disabilities 

benefit from, and in fact depend on, the personalized teaching and learning that  

strong co-teaching models offer.
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