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The Na�onal Reading Panel (NRP) issued a report in 2000 
which iden�fied five key pillars of reading instruc�on: 
phonemic awareness, phonics, fluency, vocabulary and 
reading comprehension. Historically, students who have 
exhibited barriers to reading have been excluded from 
systema�c and explicit instruc�on in these founda�onal 
reading skills. This may include students with communica�on, 
physical, sensory or processing considera�ons. However, this 
does not need to be the case. Through accommoda�ons and 
modifica�ons to instruc�on, these students can access the 
five pillars of reading instruc�on. This document provides 
research and evidenced-based strategies to use when 
working with students who may have unique considera�ons 
when accessing reading instruc�on.   

Although the strategies in this guide are intended for reading instruc�on, many of them can easily be translated across subjects and 
throughout the school day to ensure students are being provided with the same access and experiences as their peers.
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Reading and wri�ng tasks require both gross and fine motor skills. Some students may need addi�onal 
support in this area. Consider the student’s posture and sea�ng posi�on during tasks to ensure that they are 
comfortable and well supported. This may mean providing a student access to an appropriately-sized desk, 
chair or specialized equipment that allows their feet to be flat on the floor and their back well supported. 
Ensure students have a clear line of vision to texts that they are reading and access to appropriate materials 
when wri�ng. 

Working With Students Who Have Physical 
Considera�ons

Differen�a�on Guide

There is a link between physically wri�ng le�ers and learning sounds. Students who are unable to hold 
a tradi�onal pencil or physically manipulate a standard keyboard may benefit from the use of 
adap�ve or alterna�ve pencils. Adap�ve pencils change the diameter, shape and/or texture of 
wri�ng utensils. Alterna�ve pencils provide students the ability to use all 26 le�ers of the 
alphabet when wri�ng.
• Pencil grips, holders or weights.
• DIY Tennis Ball Pencil grip.
• On-screen or virtual keyboard.
• Drawing or pain�ng app.
• Alphabet board or flip chart.
• Eye Gaze board or frame.
• Alphabet stamps.
• Magne�c le�ers.
• Le�er �les.
• Slant board.
• Dicta�on or other audio recording op�ons.

Students who have difficulty physically holding a book or turning the pages may need access to adapted 
books during reading instruc�on.
• Mount books on cardboard or place hook and loop fasteners (e.g.,  VELCRO®)  on front and back covers to
   a�ach the book to carpet.
• Make pages thicker by a�aching to cardboard.
• A�ach page turners to each page (tongue depressors,
   cra� s�cks).
• Use page fluffers to keep pages separate and easier to 
   turn (foam squares, pom-poms, paperclips, etc).
• Rebind books so they stay open more easily.
• Laminate pages or place in protec�ve sheets.
• Use digital versions of a book.
• Provide switch access to digitally turn pages.
• Provide hand-over-hand support.

Adap�ve or Alterna�ve Pencils

Adap�ng Books for Physical Access

Consider Sea�ng and Posi�oning
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 Students can be provided with large moveable alphabets 
            that meet their needs. By providing larger, thicker or 
            heavier le�er �les, students with physical considera�ons 
            may be able to manipulate them and par�cipate in 

 iden�fying sounds and making words more easily. This 
 could include large wooden or plas�c le�ers or sliding 

         le�er frames that are easier for the student to 
         maneuver. Le�ers can also be wri�en on large index 
         cards or a�ached to heavy cardboard for students to 

 manipulate.
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Movable Alphabets
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